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This policy gives guidance to staff on Teaching and Learning and should be read alongside the Assessment Policy; Learning Environment and Display Policy; SMSC Policy; Marking and Feedback Policy and Staff Handbook.
Introduction:
Bishopton PRU provides education and pastoral support to children and young people aged eleven to sixteen years old, supporting them to overcome their difficulties and achieve their potential by building their confidence and self-esteem.  The school provides a relevant and highly differentiated curriculum that is linked to the National Curriculum and helps young people understand their emotions, build confidence and self – esteem and improve their behaviour.   
Staff aim to promote a culture that effectively breaks down the barriers to learning by creating a safe and stimulating learning environment based on individual need. All staff believe that the enhancement of self - esteem and confidence for all learners, with a strong focus on academic qualifications, are the key to success. All staff will promote the re-engagement of learners and help them to achieve their learning potential. This is underpinned by staff working in partnership with parents/carers and other stakeholders to achieve the very best for learners.
Our approach to promoting good quality teaching and effective learning at Bishopton is an integral part of our whole school curriculum and is underpinned by the aims of the school. We also recognise that it is the responsibility of the school to provide good quality teaching and learning opportunities which will significantly influence the behaviour of our learners. We accept and recognise that classroom management, teacher behaviour and organisation can have a positive impact on teaching and learning. We will always seek to encourage and support the achievements of our learners through highly effective teaching and a positive learning climate.  
Rationale:  
Bishopton is committed to delivering good quality teaching & learning, for all learners, including those who learn at home or in Alternative Education provision. All learners have the right to access a broad, balanced curriculum that also recognises their need for a more differentiated curriculum. To ensure all learners have access to this curriculum, they should all experience a variety of teaching & learning that engages, encourages and enables them to achieve good or outstanding outcomes during their time with us. Bishopton intends to allow all learners to fulfil these outcomes through successful and effective teaching and learning. The staff at Bishopton have a collective and individual responsibility to strive to deliver lessons and learning experiences of the highest quality within the confines of a broad, and balanced curriculum. To continue to maintain our very high standards, Bishopton identifies the need for continued professional development, professional mentoring and strong systems of support and analysis to empower staff to achieve these ambitions.





Ethos of Bishopton:

The ethos and atmosphere underpin the agreed aims of the school. Teachers provide a broad and balanced curriculum, which will develop the skills, concepts and knowledge necessary for future learning. All staff, including support staff, work to remove barriers to learning and support the pastoral needs of learners. In the course of their work, staff will contribute to the development of this ethos through:

· Providing a calm, quiet and effective working environment, in which each learner can achieve his or her maximum potential;
· Providing a welcoming environment, in which courtesy, kindness and respect are fostered;
· Providing positive role models;
· Providing a fair and disciplined environment, in line with the Whole School
· Behaviour Policy;
· Maintaining purposeful and informative planning, record-keeping and assessment documents;
· Staff effectively managing professional time;
· Developing links with the wider community
· Valuing and celebrating learners’ and staffs’ success and achievements
· Reviewing personal and professional development.
· Providing appropriate CPD and training and support from colleagues in order to ensure a high level of professional expertise

Aims and objectives:
Bishopton works with young people, parents/carers, alternative providers, mainstream schools and other partners and agencies to deliver the following aims:

We undertake to:

· Develop learners’ educational and personal potential in a safe, stimulating and supportive learning environment;
· Make good progress in learners’ learning;
· Prepare learners for successful reintegration into school, further education or employment;
· Develop learners’ personal integrity, and self esteem
· Identify and change aspects of behaviour that are contributory to difficulties experienced in school;
· Ensure equal opportunities in relation to gender, race, class, special needs and beliefs;
· Provide a safe and happy work place.
Within this school context, the aims of teaching and learning are:
· to ensure high quality teaching and learning experiences for students of all abilities and aptitudes;
· to provide a framework for teaching and learning within which there is flexibility and scope for creativity;
· to provide coherence of approach and consistency of expectation;
· to make explicit the entitlement of all learners;
· to raise attainment by increasing levels of student engagement, motivation, participation and independence;
· to promote reflection on, and sharing of, good and outstanding practice;
· to promote an understanding of how learning takes place;
· to make explicit a baseline for monitoring and evaluating the teaching and learning that takes place;
· to provide practical guidance and clear procedures;
· to provide a focus for development;
· to inform teachers, learners, parents/carers, Management Committee and the wider  community about the aims and processes of teaching and learning;
· to identify specific areas of responsibility for the effective implementation of this policy.
Definition of teaching:
Effective teaching is defined as that which leads to improved student progress and high achievement in valued outcomes.  We define effective teaching as that which leads to improved learner achievement using outcomes that matter to their future success. Defining effective teaching is not easy. Research keeps coming back to this critical point: student progress is the yardstick by which teacher quality should be assessed. Ultimately, for a judgement about whether teaching is effective, to be seen as trustworthy, it must be checked against the progress being made by students (Coe et al, 2014).
The six components of great teaching: 
Below are the six common components suggested by research (Coe et al,2014) that teachers should consider when assessing teaching quality. Good quality teaching will likely involve a combination of these attributes manifested at different times; the very best teachers are those that demonstrate all of these features.
1. (Pedagogical) content knowledge (Strong evidence of impact on student outcomes) The most effective teachers have deep knowledge of the subjects they teach, and when teachers’ knowledge falls below a certain level it is a significant impediment to students’ learning. As well as a strong understanding of the material being taught, teachers must also understand the ways students think about the content, be able to evaluate the thinking behind students’ own methods, and identify students’ common misconceptions. 
2. Quality of instruction (Strong evidence of impact on student outcomes) Includes elements such as effective questioning and use of assessment by teachers. Specific practices, like reviewing previous learning, providing model responses for students, giving adequate time for practice to embed skills securely and progressively introducing new learning (scaffolding) are also elements of high quality instruction.
3. Classroom climate (Moderate evidence of impact on student outcomes) Covers quality of interactions between teachers and students, and teacher expectations: the need to create a classroom that is constantly demanding more, but still recognising students’ self-worth. It also involves attributing student success to effort rather than ability and valuing resilience to failure (grit).
4. Classroom management (Moderate evidence of impact on student outcomes) A teacher’s abilities to make efficient use of lesson time, to coordinate classroom resources and space, and to manage students’ behaviour with clear rules that are consistently enforced, are all relevant to maximising the learning that can take place. These environmental factors are necessary for good learning rather than its direct components. 
5. Teacher beliefs (Some evidence of impact on student outcomes) Why teachers adopt particular practices, the purposes they aim to achieve, their theories about what learning is and how it happens and their conceptual models of the nature and role of teaching in the learning process all seem to be important. 
6. Professional behaviours (Some evidence of impact on student outcomes) Behaviours exhibited by teachers such as reflecting on and developing professional practice, participation in professional development, supporting colleagues, and liaising and communicating with parents.
Effective teaching:
Highly effective teaching is seen when all six of the above components are evident and:
· A clear plan/outline for the lesson with its objectives is communicated to learners at the start of the lesson. It puts the learner at the centre of the process and allows for personalisation. It takes account of the needs of all sub-groups.  Necessary and stimulating resources are ready for the class. Lesson objectives are clear and specific and, when appropriate, linked to the National Curriculum. Students' learning is reviewed with them at the end of the lesson;
· Expectations of learners are high. Learners are encouraged to have high standards of effort, accuracy and presentation. Lessons are tailored appropriately to challenge all learners. Strategies are varied to motivate different students. Learners are encouraged to take responsibility for their own learning;
· Lessons are well planned building on and extending pupils’ prior achievements and with sufficient teacher subject knowledge;
· Activities relate to and extend pupils’ experiences and knowledge and understanding of the world;
·  Expectations of lesson outcomes are ambitious with structured activities which enables high achievement;
·  Learners are given opportunities to acquire skills, knowledge and understanding, (including literacy, numeracy and IT basic skills), in a variety of relevant contexts;
· The learning needs of all pupils are met, including those identified on the SEN and Additional Needs register, and SEN Support Plans are written to respond fully to needs as they arise providing clear outcomes linked to learner’s aspirations as well as reengaging any disaffected students as outlined in the SEN Policy;
· Staff access relevant SEN training and make use of strategies and resources within their classrooms which have neem developed as a result of such CPD; 
· Opportunities are provided to practice and improve skills whilst applying knowledge and understanding in a range of contexts, including reinforcement by homework activities if appropriate:
· Resources, including the use of ICT, are appropriate for the age and level of learners, well prepared and support learning outcomes;
· Learners are encouraged to contribute, are listened to and receive appropriate responses;
· There are opportunities to work individually and collaboratively with “risk taking” encouraged;
· Effective questioning is used to encourage discussion, challenge ideas and develop independent thinking;
· A broad range of Assessment for Learning (AfL) strategies are used effectively throughout the lesson;
· Expectations for effort, behaviour and presentation are clear with praise for success and prompt action to address shortcomings;
· Support staff are an integral part of the teaching team providing support for learning, (including 1-1 mentoring), building good relationships and reinforcing good learning behaviours; 
· There is an appropriate pace and the learning focus is maintained throughout the session;
· Learners’ successes are celebrated at every opportunity. Strategies include verbal and written praise by all involved in work displays, performance and sharing events, reward systems and sharing good news throughout the school.
· Parental/carer involvement in celebrating success is fostered through telephone calls, meeting and sometimes letters home.
Classroom Management and Organisation:

Management

The learning environment will be managed in such a way as to facilitate different styles of learning, with particular regard to Special Educational Needs:
· Whole class teaching
· Group work, organised according to appropriate criteria (i.e. ability, mixed ability, interest etc.)
· One to one teaching
· Collaborative learning in pairs or groups
· Independent learning

All areas of the learning environment will be planned for, including, where appropriate, the outside areas, the vocational curriculum and work experience in order to ensure opportunities for a range of activities.

Behaviour Management

As outlined in the Behaviour and Relationships Policy. In addition, each class will:

· Follow the Behaviour and Relationships Policy;
· Use the Bishopton BRAG rated rewards scheme in order to reinforce positive behaviour;
· Follow through the consequences for unacceptable behaviour.

Staff will:

· Model appropriate behaviour;
· Use data to support behavioural improvement (CPOMS)


Organisation

As outlined in the Learning Environment and Display Policy. The classroom will be organised to facilitate learning and the development of independence. This may require flexibility in the organisation of furniture. Key points are:

· Writing resources will be available for use at all times and will be centrally accessible;
· Classroom displays will be used to celebrate achievement and promote learning;
· Classrooms will be neat and tidy.

Definition of learning: 
Learning is the process by which an individual makes sense of new experience. Learning takes place when the individual constructs their own knowledge and understanding of a subject, skill or values. Learning often takes place through personal interaction; therefore we believe that it is important to promote activities that allow the learner to work with others to solve problems, to explore concepts and to develop language as a means of learning and a tool for thinking. When discussing learning within Bishopton we must take into account the further challenges created by our learners’ disrupted educational history, medical issues, special educational needs, home and social circumstances, and set appropriate learning targets to meet their needs.
Effective learning:
Highly effective learning is seen when:
· Relationships are good;
· Learning environments and resources are stimulating;
· Pupils learn in relevant contexts;
· Learners have some choice in their learning;
· There is consistent and high quality feedback;
· Learners understand how they can improve;
· Learners have time to complete and reflect on their work;
· Learners have appropriate levels of challenge and support;
· Learners good work is recognised and celebrated;
· Learners are encouraged to work both independently and co-operatively
· The environment is secure, stable and stimulating; 
· The classroom and school environment has high quality displays that showcase learners work and provide prompts and guidance to support them in their learning;
· Learners’ self-esteem is high;
· Learners understand the purpose of the learning and see relevance to their own experience;
· Learners understand the ways in which learning takes place;
· The learning builds on prior knowledge and understanding;
· Success criteria are explicit and models are provided;
· The learning is active and collaborative;
· Learner questioning, reflection, and discussion are encouraged;
· Independent learning and thinking is facilitated and encouraged;
· There are opportunities for creativity and utilising different learning styles; 
· Learners can self-assess, know what they need to do to improve and are able to set appropriate targets;
· Learners have opportunities to transfer skills, knowledge and understanding to other contexts;
· Learners understand the wider context that learning takes place in e.g Post 16 experience etc….
Inclusion:
Bishopton recognises its responsibility to provide a broad and balanced curriculum for all its learners and in so doing acknowledges that teachers will need to modify, as necessary, the National Curriculum to provide learners with relevant and appropriately challenging work at each key stage. 
Setting suitable learning challenges: 
At Bishopton we believe in setting suitable learning challenges. Many of the learners have large gaps in their education due to long periods out of school. As a consequence programmes of study will need to fill these gaps but at the same time remain suitably challenging for pupils who are often still very capable. 
For less able learners who may have other special educational needs, work will invariably need to be drawn from earlier key stages so that learners can show what they can achieve. However, we will strive to ensure that all learners are able to progress to post 16 with the relevant skills and nationally recognised qualifications needed to succeed. 
A particular concern for learners who have moved schools regularly or have been excluded, is continuity and progression. There is a danger that learners in these circumstances find themselves repeating previous learning which, although offers some immediate success and is ‘safe’, provides little challenge with no evidence of progression. It is important, therefore, that programmes of study for these learners are monitored and reviewed regularly to provide both regular opportunities for success as well as suitable challenges and progression routes.  At Bishopton, we work closely with our ‘feeder’ schools to ensure that staff are working from a data rich resource when it comes to planning progression for new learners.
We also ensure children undertake rigorous baseline tests on entry to Bishopton in order to accurately identify gaps in learning.
Responding to learners’ diverse needs:
Learners from disadvantaged and vulnerable groups are often over represented in Bishopton, as we provide education for students from a variety of backgrounds. These include children looked after by the Local Authority, on Child Protection plans, with Mental Health difficulties (for example those supported by CAMHS), as well as those with other Special Educational Needs which affect their cognition and learning. Based on this understanding, school staff continually adapt and modify their teaching to ensure all learners can take part in lessons fully and effectively. 
Additionally, significant numbers of learners become the responsibility of the school following their disengagement with ‘mainstream’ learning, often citing its lack of relevance. Through vocationally based experiences, and also through Bishopton’s CASTLE Outdoor and Physical Education (COPE) curriculum and intervention programme, Bishopton seeks to address this issue for our learners. 
Bishopton believes that to effectively respond to diverse needs and backgrounds of its learners it needs to be differentiated, and in some cases personalised as much as possible, the target setting and assessment process. 
Overcoming potential barriers to learning and assessment for individual and groups of learners:
For learners whose needs are not adequately supported through the teaching strategies outlined above and in our Teaching and Learning guidance, more intensive approaches may be necessary to overcome potential barriers. Some pupils, with severe and often extreme behavioural difficulties, may receive extra support from staff in the form of one-one support or even individual programmes in alternative provisions. 
In addition, Bishopton understands that there are a significant number of learners where support may also be required from other agencies such as Educational Psychology, Child and Adolescent Mental Health, Speech and Language Therapy and Learning Support. In all cases specialist support from within the school or from external agencies, needs to liaise closely with the classroom teacher to take account of the impact on the pupil’s learning and on the preparation of programmes of study.
Bishopton offers children a range of Therapeutic interventions and academic interventions in maths and English. Therapeutic interventions include Attachment and Trauma, Theraplay, Art Therapy, Social and Emotional Aspects of Learning (SEAL) and Science.

Curriculum:  
Research on the curriculum:
Ofsted (2019) have defined the curriculum as, ‘a framework for setting out the aims of a programme of education, including the knowledge and skills to be gained at each stage.  The curriculum lies at the heart of education.  It determines what learners will know and be able to go on to do by the time they have finished that stage of education…what is taught (Biesta, 2009), and who is included (Young, 2013), appear to be key principles of curriculum design.
Regular curriculum review is emphasised.  At Bishopton PRU, we work collaboratively to share ideas and implement curriculum design.  The Headteacher distributes the leadership of the curriculum to ensure progression aids clear curriculum thinking.



KS3 – Years 7,8,9 
Therapeutic and Creative
Pupils at Key Stage 3 follow an academic timetable in preparation to either return to mainstream, or progress to Key Stage 4.  For those pupils who require a more personalised approach to learning, we broker alternative provision with specialist tuition in their core subjects. 
KS4 – Years 10, 11 
Post 16 Careers
The majority of pupils at Key Stage 4 follow an academic timetable in line with a mainstream school curriculum offer, in preparation to either return to mainstream, or to be entered for GCSE qualifications.  In Year 10, all students are entered for Functional Skills level one in maths and English.  All pupils are expected to be entered for GCSE English language and GCSE maths in Year 11.  Subjects offered at GCSE include; English language; English literature; Mathematics; Science (dual award); Citizenship; Art; Photography. For those pupils who require a more personalised approach to learning, we broker alternative provision with specialist tuition in their core subjects. 
Assessment, Recording and Reporting 
Pupil Induction:
Once we receive a referral or a request of placement, we contact parents/carers and any other agencies involved to gather information around the child or young person.  An Admissions meeting is then arranged where all parties, including the child or young person, to discuss expectations and complete admission paperwork.  
Before joining the rest of the student body, the pupil is required to complete two assessment sessions.  It is during these sessions that we gather up to date academic data on the pupil, so that teaching staff can plan the learning accordingly.  This helps to quickly assess prior knowledge, and ‘bridge the gap’ in any lost learning. 
Setting and Recording Learning Outcomes:
All pupils who attend Bishopton, either on a Partnership or as a PEx, have their academic progress recorded and monitored on a half termly basis. During the penultimate week of the half term, staff assess the progression of students in their subjects and report levels to the PRU’s Data Manager.  This data is then recorded and analysed to inform teaching and provide support for intervention.
To ensure accuracy, a range of assessment tools are used alongside Pupil Progress meetings to ensure data is accurate.
Teacher Planning and Recording:
Teachers and support staff who have responsibility for teaching at Bishopton are expected to develop long term and medium term plans for their subject area. The Teaching and Learning Lead may be available in the core subjects to provide assistance in formulating these schemes although the responsibility for having appropriately planned lessons still lies with the class teacher. 
Detailed schemes of learning represent the intended delivery to individual or groups of pupils for a given period. Similarly learning outcomes represent the intended levels of achievement for pupils who take part in the planned lessons. However, as in all educational settings what is planned for pupils and what they actually take part in is not always the same. For this reason it is important that teachers record accurately what actually takes place so as to provide the explanation and evidence for inconsistent progress and possible changes to provision.  Those with responsibility for teaching are also expected to produce case studies on pupils who are under achieving and those pupils who are exceeding expectations, so that we can identify issues that need addressing appropriately, and so we can share good practice. 
Reporting: 
In order to report on learners at a variety of levels, according to the provision a learner is receiving and who the report is for. This is done through a number of methods:
· Report writing
· Termly review day
· Review meetings
· Phone calls
Other reports as required by the local authority and schools/academies and are produced on a regular basis upon request.
Monitoring of Teaching and Learning:
In order to continuously improve and develop, regular monitoring of teaching and learning will take place as per the school calendar. 
· Formal lesson observations will be held three times a year as part of the performance management cycle, and informal, supportive peer observations will take place throughout the year, as and when required. 
· Learning walks will take place every half term and the focus will be linked to the School Development Plan and school priorities.
· Work and marking scrutinies will be completed regularly in order to check on pupil progress and teaching over time (ideally two per half term). 
· Planning scrutinies will take place every half term. 
Roles and Responsibilities:
Responsibility for promoting the highest quality of teaching and learning lies with the whole school community. It requires professionalism (based on TA and Teacher’s Standards and Performance Management) from all staff in the school and in return expects learners to understand the part they play in the process so that they can take responsibility for their own learning.
Key roles and responsibilities include:
· The Management Committee in defining and agreeing the principles underlying the school policy and in monitoring and reviewing its application;
· The Head teacher in framing the school policy and, with other members of the Senior Leadership Team, organising support for the implementation of the policy and the monitoring of teaching and learning;
· Teachers and TAs in observing the relevant standards and ensuring they are fulfilling their professional roles and responsibilities;
· All staff in ensuring consistent application of the policy;
· Parents and carers, who will be encouraged to take an interest in their child’s learning, working in partnership with the school to maintain high levels of progress;
· Learners need to be aware of what is expected of them in order that their learning, and that of those around them, is as effective as possible. It is important that they understand the value of the learning process.
Professional development:
Staff will receive regular training linked to the Teacher’s Standards; up to date research and current Ofsted guidance. Staff will receive training on how to use this policy effectively to ensure consistently high standards and progress are maintained.
As a school we are committed to developing all of our staff in strategies that encourage and support the improvement of teaching and learning. We will continually seek to offer opportunities to all staff to engage in appropriate whole school, departmental and individual continuing professional development that focuses on the practice of the teaching and learning process. All staff are expected to attend the weekly Teaching and Learning meetings that offer CPD and guidance.
All staff and learners should be striving to evaluate and improve their practice. This means understanding both the teaching and learning process and building on learners’ skills, knowledge and understanding. All staff are managers of the learning environment facilitating all learners to reach their full potential. In order to facilitate the learning process for teaching staff we aim to provide appropriate opportunities for high quality professional development by:
· Sharing good practice (peer observations, weekly T&L meetings)
· Developing partnerships
· Commitment to networks
· Following our schools SEF calendar
Monitoring and Evaluation:
The Senior Leadership Team will regularly review Teaching and Learning throughout the school, via the school calendar, by monitoring and analysing planning; completing scrutiny’s of work and marking; observing lessons/classrooms; completing learning walks; analysing school data; speaking to learners and analysing pupil and parent feedback. After any of these take place, an analysis will be made and feedback will be given to staff.  
A review of work scrutiny, lesson observations and learning walks should inform the following:
· Improvement in learners’ achievement and attainment
· Improvement in the Teaching and Learning across the provision
The desired outcomes for this policy are improvements in students learning and greater clarity amongst learners, teachers and parents concerning pupils learning, achievement and progress. 
The performance indicators will be:
· An improvement in learners’ attitudes and attainment
· Improvement in the quality of Teaching and Learning across the school.

UNICEF - UNCRC
The UN Convention of the Rights of the Child sets out human rights of every person under 18 and applies to every child without discrimination, whatever their ethnicity, gender, religion, language, abilities or any other status, whatever they think or say, whatever their family background (Article 2).
Articles directly relating to this policy are:
Article 2 (Non-discrimination)
Article 13 (Freedom of expression)
Article 28 (Right to education)
Article 29 (Goals of education)
Article 31 (Leisure, play and culture)
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