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Outreach Policy
	Date:
	January 2021

	Date approved by Management Committee:
	January 31st 2021

	Signature of Chair of Management Committee:
	Sue Cain

	To be reviewed:
	Annually


This policy sets out the aims of Bishopton Outreach team and should be read in conjunction with our Teaching and Learning Policy and Behaviour and Relationship Policy and Home Tuition policies as well as Child Protection and GDPR.
Introduction

The purpose of Bishopton Outreach team is to utilise the knowledge, skills and expertise of Bishopton staff who have many years’ experience of working with a range of pupils with complex needs and have developed effective behaviour management strategies. The service includes advice and support to mainstream colleagues to ensure successful inclusion of pupils who have challenges accessing their curriculum due to their learning needs, attitude to learning and/or behaviour. 
Aims 

All students should have their educational needs identified and receive the appropriate educational support they require as soon as possible. Bishopton is flexible and sensitive to the changing needs of pupils and Outreach is an effective method of minimising the interruption and disruption to those pupils who are particularly vulnerable or hard to reach, in order that they continue to have access to as much education as possible, so that they are able to maintain the continuity of their education.  We will tailor make a package that fits around the needs of the pupil and the needs of the school. Using the McSherry Readiness for Reintegration Scale (see appendix 1), we can provide a diagnostic to identify areas where the pupil is succeeding in school, and areas where the pupil needs additional support. Our team will then work with the pupil, staff and parents to create a transition plan which includes strategies to re-engage the pupil in education
Principles
Bishopton Outreach Team believes in achievement, ambition and progress for all children. We work in a flexible way to develop effective partnerships with children and their parents/carers, the SENCo/teachers and support staff to ensure that the school can meet a broad range of special educational needs. We support academic achievement and personal achievement by removing barriers to learning for pupils with a diversity of needs. We use a wide range of strategies to foster a culture of lifelong learning and independent living skills for all children.
Confidentiality

Outreach staff should be clear about what information about a student can be shared and in what circumstances it is appropriate to do so. Please refer to Bishopton’s Child Protection Policy for more details. Staff should always seek advice from the Outreach Manager if they are in doubt.
Guidelines
· The Outreach Lead is Kate Dack and she can be contacted on 01642 566369. 
· If contact is made via another team member the information will be passed directly to Kate to coordinate a response. 

· A service level agreement will be made between the Bishopton Outreach team and the school requesting advice. 

· Parents are able to attend initial visit meetings and assessments. 

· It is expected that the school’s SENCo/teacher will ensure that the Outreach Team’s recommendations are implemented. The Outreach Team will make follow up visits to support implementation and review recommendations as necessary. 

· If required, the Outreach Service will advise and/or provide appropriate training or act as a point of contact when required, to coordinate professional involvement of other services. 

Good Practice
· As far as possible, the pupils’ views are sought during assessments and where appropriate recorded in the reports. 

· If requested, a copy of the written reports is sent to parents/carers via the pupil’s school, through internal post/secure email. 

· Communication support is provided to enhance inclusion and increase confidence and independence. This will often reduce frustrations which may lead to behavioural difficulties. 

· Assessments and reports will provide clear recommendation with links to additional resources or training to support the needs of the pupils at mainstream schools. Once the supporting school have had time to disseminate the information, purchase appropriate resources or access training, teaching can be adapted to ensure appropriate support for the pupil. 

· Any recommendations made which require further training can be supported by Bishopton School staff either internally or externally and designed for support staff, teachers and SENCos 

· In addition to the formal training opportunities, the Outreach Manager can offer in-reach support to allow staff to observe good practise and demonstrate any of the strategies or resources recommended. This enables staff to relate theory to practice and consider how the ideas gained can influence their own planning and lesson delivery, thereby supporting curriculum differentiation allowing learning opportunities to be tailored to pupils’ individual learning needs. 

· Pupil’s views are taken into account as much as possible and contained within the verbal or written feedback. This is particularly pertinent for intimate care recommendations. Respect and maintenance of dignity are underlying principles of any personalised support programme. Any recommendations made to increase independence are dependent on the pupil’s cooperation and therefore need to take into account their own decisions. Working closely with the pupil to identify the issues and draw up a personalised plan that may use an adapted resource will increase the likelihood of successful use. Transition from primary to secondary school can be supported by the Outreach Team as well as re-integration from Bishopton to mainstream.
Monitoring and Evaluation
· Regular meetings held with the Outreach Team
· Annual evaluation forms completed by the supported schools. 

· Evaluations collated and information processed to provide analytical data. 

· Evaluations are used to inform the development of the service and support the annual action plan. 

Roles and Responsibilities
Kate Dack is the Outreach officer who takes ultimate responsibility for the ongoing management and evaluation of the Outreach Service. 

She will use the information gained from the initial assessments to devise a programme of outreach within the requesting school. Activities will be tailored to the needs of the individual child.

Interventions/Training
Bespoke packages for each child will be created on the basis of need.
Interventions will be for a set number of sessions as agreed by Bishopton and the host school. 
Interventions will be based around emotional regulation work based on attachment theory.  Sessions will use creative media such as clay, paint, Lego, crafts and games.
Schools can also request training sessions for staff based around Adverse Childhood Experiences and strategies to use within the classroom setting. 

UNICEF - UNCRC 
The UN Convention of the Rights of the Child sets out human rights of every person under 18 years old and applies to every child without discrimination, whatever their ethnicity, gender, religion, language, abilities or any other status, whatever they think or say, whatever their family background (Article 2)

Articles which directly relate to this policy are:

Article 2 (Non-discrimination)

Article 28 (Right to education)

Article 29 (Goals of education)
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Readiness scale for reintegrating children with social, emotional and behavioural difficulties into mainstream classrooms

This assessment is a screening for suitability for inclusion and gives a diagnostic developmental profile. Used over time it gives a clear measurement of pupil development skills in each area.

It is a specific, quantitative assessment tool to help analyse behaviour; measure readiness to reintegrate; and highlight specific areas that need further development.
The profile considers five main areas:

1. Self-control and management of behaviour

2. Social skills

3. Self-awareness and confidence

4. Skills for learning

5. Approach to learning

Allocate a score of between 1 and 4 to each of the statements as follows:

1= rarely fulfils this criterion

2= sometimes fulfils this criterion

3= frequently fulfils this criterion

4= almost always fulfils this criterion

The numerical score at the end of each main area is totalled and plotted on the grid with a maximum score of 312; an overall score of 218 (70%) or above gives an indication that the pupil may be ready for transition into their mainstream classroom.

The profile will indicate areas of relative strength as well as areas for further development. The profile can therefore be used to inform IEP targets, track progress and inform planning for reintegration. 

*This profile is based on materials developed by Rebecca Doyle (2001) and Jane

McSherry (1999).
	SELF-CONTROL AND MANAGEMENT OF BEHAVIOUR

	Can accept discipline without argument or sulking
	1
	2
	3
	4

	Can arrive in classroom and settle down quietly and appropriately
	1
	2
	3
	4

	Does not leave the room without permission
	1
	2
	3
	4

	Can accept changes to plans or disappointments with an even temper
	1
	2
	3
	4

	Shows some self-discipline when others try to encourage deviation
	1
	2
	3
	4

	Is aware of normal sound levels and can be reminded of them and respond appropriately
	1
	2
	3
	4

	Does not seek confrontation during unrestricted times e.g. break
	1
	2
	3
	4

	Behaves in socially acceptable manner in public e.g. outings
	1
	2
	3
	4

	Can maintain appropriate levels of behaviour when the classroom routine is disrupted
	1
	2
	3
	4

	Will abide by accepted rules of an organised game
	1
	2
	3
	4

	Goes to and stays in designated areas when requested e.g. playground, hall, etc.
	1
	2
	3
	4

	Controls emotions appropriately when faced with difficulties e.g. does not fight, strike out immediately, run away and hide or become excessively withdrawn


	1
	2
	3
	4

	Behaves appropriately in all areas of the school building
	1
	2
	3
	4

	Score


	/52



	SOCIAL SKILLS

	Can cope with large numbers of people
	1
	2
	3
	4

	Can accept that teacher time needs to be shared
	1
	2
	3
	4

	Can ask a question and wait for the answer


	1
	2
	3
	4

	Has appropriate communication skills e.g. asking questions and listening
	1
	2
	3
	4

	Can work alongside others in a group situation without disruption
	1
	2
	3
	4

	Interacts and plays in positive ways with peers
	1
	2
	3
	4

	Apologises without reminder


	1
	2
	3
	4

	Asks permission to use objects belonging to another person
	1
	2
	3
	4

	Shows empathy for and comforts playmates in distress
	1
	2
	3
	4

	Chooses own friends and maintains reciprocal friendships
	1
	2
	3
	4

	Makes and accepts normal physical contact with others
	1
	2
	3
	4

	Accommodates other children who ask to join in an activity
	1
	2
	3
	4

	Is self-reliant in managing own hygiene and basic needs
	1
	2
	3
	4

	Shows genuine interest in the news and activities of another child
	1
	2
	3
	4

	Contributes actively to play with two or more children
	1
	2
	3
	4

	Shows variation in the roles undertaken during co-operative play e.g. is not always in the rle of dominant character, etc
	1
	2
	3
	4

	Engages in appropriate conversation with another child, exchanging information and using appropriate dialogue
	1
	2
	3
	4

	Addresses adults and children appropriately by name and with eye contact
	1
	2
	3
	4

	Shares legitimately required equipment with another pupil
	1
	2
	3
	4

	Can take turns in question and answer sessions


	1
	2
	3
	4

	Score
	/80


	SELF-AWARENESS AND CONFIDENCE

	Willing to ask for help
	1
	2
	3
	4

	Can accept responsibility for actions without denial
	1
	2
	3
	4

	Can acknowledge own problems and is willing to discuss them
	1
	2
	3
	4

	Can risk failure
	1
	2
	3
	4

	States feelings about self, e.g. happy angry, sad, etc.
	1
	2
	3
	4

	Maintains appropriate eye contact


	1
	2
	3
	4

	Contributes to class discussions


	1
	2
	3
	4

	Participates in group work, making constructive suggestions and adapting ideas
	1
	2
	3
	4

	Responds appropriately to stories, identifying the characters e.g. funny, kind, scary, bad, etc.
	1
	2
	3
	4

	Participates in large class activities e.g. dance, role plays, performances, etc.
	1
	2
	3
	4

	Accepts public praise and congratulation appropriately e.g. when good work is shown to peers, etc.
	1
	2
	3
	4

	Shows pride in achievements and presentation of work
	1
	2
	3
	4

	Has self-esteem for self
	1
	2
	3
	4

	Score


	/52


	SKILLS FOR LEARNING

	Can work alone without constant attention for brief periods
	1
	2
	3
	4

	Can attempt to listen to explanations and instructions and attempt to act on them
	1
	2
	3
	4

	Understands the structure of the day


	1
	2
	3
	4

	Understands the role of the teacher and other adults in the room
	1
	2
	3
	4

	Understands the structure of discipline – what happens if he/she does not complete work, does not conform to playground rules etc.
	1
	2
	3
	4

	Understands that there are different places for lessons other than the classroom e.g. library, hall, etc. and behaves appropriately
	1
	2
	3
	4

	Can constructively use unstructured time in the classroom
	1
	2
	3
	4

	Can organise him/herself if help is not immediately available
	1
	2
	3
	4

	Responds appropriately to personal request from teacher
	1
	2
	3
	4

	Will work alongside another pupil without attempting any distractions
	1
	2
	3
	4

	Can organise the materials needed for a task and clear them away appropriately
	1
	2
	3
	4

	Shows appropriate levels of curiosity when changes to the room routines are observed
	1
	2
	3
	4

	Reading and numeracy up to level that can be coped with in a mainstream classroom given reasonable support
	1
	2
	3
	4

	Shows a willingness to improve own literacy and numeracy
	1
	2
	3
	4

	Can read sufficiently well to understand basic instructions needed for completion of tasks
	1
	2
	3
	4

	Has developed some self-help strategies (at own level) e.g. using reference materials as word banks
	1
	2
	3
	4

	Does not get up and wander around the classroom without a purpose
	1
	2
	3
	4

	Needs a mainstream curriculum
	1
	2
	3
	4

	Does not get impatient if help is not immediately forthcoming
	1
	2
	3
	4

	Is willing to try complete a task independently
	1
	2
	3
	4

	Pays attentions to class discussion and instructions
	1
	2
	3
	4

	Score


	/84


	APPROACH TO LEARNING

	Is prepared to work in lessons
	1
	2
	3
	4

	Uses appropriate language and gestures
	1
	2
	3
	4

	Wants to be reintegrated


	1
	2
	3
	4

	Has parental support


	1
	2
	3
	4

	Is courteous, and shows positive attitude towards staff
	1
	2
	3
	4

	Can show an interest in lessons


	1
	2
	3
	4

	Treats school property with care


	1
	2
	3
	4

	Listens with interest to class explanations


	1
	2
	3
	4

	Can accept disappointments e.g. when not chosen to participate in an activity
	1
	2
	3
	4

	Will sit appropriately without causing a disturbance in both class and general school areas on request
	1
	2
	3
	4

	Shows a sense of humour


	1
	2
	3
	4

	Score


	/44


Start date in behaviour centre:

	RECORD OF PROGRESS



	Pupil Name:
	
	Date of Birth:
	

	Medical conditions which may impact of assessment scores:



	Stare Date in Behaviour Centre:
	

	Date 
	Colour pen
	Date
	Colour pen

	Date 
	Colour pen
	Date
	Colour pen

	Date 
	Colour pen
	Date
	Colour pen

	Date 
	Colour pen
	Date
	Colour pen


	100
	
	
	
	
	

	90
	
	
	
	
	

	80
	
	
	
	
	

	70
	
	
	
	
	

	60
	
	
	
	
	

	50
	
	
	
	
	

	40
	
	
	
	
	

	30
	
	
	
	
	

	20
	
	
	
	
	

	10
	
	
	
	
	

	0
	
	
	
	
	

	   Score

   for

Areas of learning
	Self-control
	Social skills
	Self-awareness
	Skills for learning
	Approach to learning


	ACTION PLAN FOR REINTEGRATION SCALES

	Immediate

	Target 
	Aiming to move from number …to….
	Who/when
	Strategies to support
	Evidence of success

	
	
	
	
	

	
	
	
	
	

	Pupil personal target


	
	
	
	

	Long-term

	Target 
	To support/develop skills of:


	Who/when
	Strategies to support
	Evidence of success

	
	
	
	
	

	
	
	
	
	

	Pupil personal target


	
	
	
	

	Other issues raised:




	REINTEGRATION MEETING – DATA CHECKLLIST

	Name of pupil:
	
	Date of Birth:
	

	School:
	
	Centre:
	


	Data


	Provided?

Yes/No 

& by whom
	Comments

	Pupil profile (general) – interests, strengths and areas for development, preferably compiled in partnership with pupil and parents/carers
	
	

	Information about learning levels 
	
	

	Information about identified SEN – reports e.g. SENSS/EP/ SALT/CAMHS
	
	

	Examples of pupils’ work in core subjects and information to support continuity and progression in the curriculum
	
	

	Information about approach to

learning / learning style / response to teaching style etc
	
	

	Any SEB assessment scores/reports e.g. Boxall, SDQ, RRS, and any other SEBD information


	
	

	Any safeguarding issues


	
	

	Additional information/comments:




	REINTEGRATION PLANNING MEETING

	Name of pupil:
	
	Date of Birth:
	

	School:
	
	Centre:
	

	 Persons present:



	Current situation:




	Summary of Discussions


	Next Actions
	By who?

	Preparing pupil:


	
	

	Preparing parents/carers:


	
	

	Preparing receiving staff:


	
	

	Arrangements for arrival:


	
	

	Transition timetable:


	
	

	Additional information/comments:

Date of follow-up reintegration review meeting:


	REINTEGRATION REVIEW MEETING

	Name of pupil:
	
	Date of birth:
	

	School:
	
	Centre:
	

	Persons present:



	Has the pupil settled in the following:

	School:



	Centre:



	Pupil views:



	Parent Views:



	Changes/additions to reintegration plan and additional support arrangements agreed:



	Other information/comments:

Date of next reintegration review:
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